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ABSTRACT 
Quentin Joseph Bogart; (M. S.: Department of Education) 
Title: An Analysis of Objectives Adopted by Teachers of 
Beginning Speech Courses in Western Kansas High Schools 
and Selected College Instructors of Speech 
Thesis directed by Dr. Kenneth E. White 
The purpose of this investigation was to study and determine 
types of objectives selected by teachers of beginning speech courses 
in Western Kansas high schools and to compare these selectiQns with 
those of certain college speech instructors • 
.An information blank was employed to obtain data f rom 44 high 
school speech teachers. Thirteen instructors from colleges and 
universities in Kansas and bordering states participated in the study 
also. Sixty per cent of the high school group returned completed in-
formation sheets, while 50 per cent of the college instructors supplied 
data. Institutions and personnel participating comprised a representa-
tive sample of the population. 
Analysis of the completed information blanks revealed that 
almost half of both groups in the study attempted to pursue each of 
the 21 objectives listed in the information blank. 11 To help the 
student realize the key role effective speech can play in his life" 
was the single objective ranked most frequently as being of prime 
importance to a basic course in speech. 
Objectives dealing with course outcomes and purposes were rated 
as being the most important objective types by high school teachers. 
Purpose type objectives were believed to be of most importance by 
the college group. Teachers having both speech and general method 
training felt outcome objectives to be of prime value, while teachers 
experiencing only one type or no method training voted course purpose 
objectives most important. Inspection of the total times each type of 
objective appeared in the top five ranks exposed outcome type objec-
tives as being most important to a majority of the high school and 
college participants. 
It would appear from evidence provided by the study that the 
majority of speech teachers attempt to fulfill a multiplicity of goals 
in teaching a fundamental speech course. Furthermore, study data 
suggests that the ob jective, 11 To help the student realize the key role 
effective speech can play in his life," is of prime importance to a 
substantial number of speech teachers. It was concluded also that 
teachers and instructors believe types of objectives dealing with 
course purposes and course outcomes are most important. Finally, the 
study indicated a definite relationship between the amount of methods 
training experienced by the teacher and the :rpe of objective he felt 
to be most significant. 
This abstract of approximately 350 words is approved as to 
form and content. 
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CHAPTER I 
INTRODUCTION 
Importance of the Problem 
Education has always felt a need for more clearly defined and 
universally accepted objectives . This need has become especially 
apparent since the rise of the modern public school in the latter 
part of the nineteenth century. American public education is a vast 
enterprise.1 It is a unique institution in that it deals with a 
human commodity and produces an intangible product. This product, 
the formally educated youth, is the nation's most valuable resou.rce . 2 
Objectives are a necessity to the efficient realization of any plan. 
Without objectives, most endeavor would result in little or no 
achievement . Keeping these statements in mind, one easily sees why 
modern education has continually felt a need for clearly defined 
objectives, toward which it can strive in the development of such an 
important product. 
Federal, state, and local educational agencies have constantly 
sought to satisfy this need through professional conferences and c0m-
mittees. The first major attempt in defining objectives was included 
1Ward G. Reeder, The Fundamentals of Public School .Administra-
tion, (New York: The Macmillan Compaey, 1951) p. ). 
2Chris A. DeYoung, Introduction to American Public Education, 
(New York: McGraw-Hill Book Compa.rzy-, Inc., 1950) P• 624. (Platform 
of the .American Associatien of School .Administrators) 
in the report of t he Committee of Ten i n 1893. I n comparison wit h 
present-day objectives, the obj ectives included within this r eport 
2 
seem l acki ng . However, they were constructed to articulate better 
the high school program with that of the college, and designed with 
a proportionately small group of students in mind.3 The Commission 
on the Reorganization of Secondary Education in 1918 gave to the high 
school an important and well-lmown set of objectives . These objectives, 
the Seven Cardinal Principles of Secondary Education, advocated "such 
reorganization that secondary education ma;y be defined as applying to 
all pupils of approximately twelve to eighteen years of age . 11 They 
include health , command of fundamental processes, worthy home member-
ship , vocational efficiency, civic participation, worthy use of 
lei sure t ime , and ethical character. An outgrowth of the Seven 
Cardinal Principles of Secondary Education was presented by the North 
Central Association of Colleges and Secondary Schools in the March, 
1927 , issue of its Quarterly . Although the North Central Association's 
objectives were a condensed version of the Se m Cardinal Principles , 
they also included a list of immediate objectives dealing with their 
attainment . A strong force in the formulation of objectives for 
secondary education was and still is t he National Association of 
Secondary School Principals • .Affiliated with the National Education 
Association, this group, through the work of its Committee on orien-
tation, published in 1933 a list of special functions of secondary 
3Encyclopedia of Educational Research, Walter s . Monroe (ed. ), 
(New York: The Macmillan Company, 1952) P• 72 . 
3 
education which revealed broad aims for schools from the upper elemen-
tary level through college. These aims were more psychological in 
nature than the Seven Cardinal Principles. More recent objectives 
formulated to facilitate greater efficiency in modern public education 
have been developed by the Educational Policies Commission of the Na-
tional Education Association under the titles of Education for All 
.American Youth (1944) and Education for All .American Children. Equal 
educational opportunities for all children regardless of race or 
creed are suggested in these. 11 The Imperative Needs of Youth" pre-
sented in 1947 by the Commission on Life AdjustJTEnt Education fer 
Youth concerned a program designed to help give youth in school at 
present, profitable direction.4 Thus, modern public education for 
over fifty years has felt a constant need to define the purposes and 
goals by which its educational efforts could best be directed. 
The validity of the broad aims of education is dependent upon 
a multiplicity of factors. Included in these factors are the school 
plant, classroom facilities, pupil-teacher ratio, teaching methods, 
and course objectives. Perhaps the most important of these deter-
minants of education's long-range goals are the immediate objectives 
of a given course. In harmony with this, Leo J. Brueckner writes 
that: 
4neYoung, .2E.• cit., pp. 201-203. 
4 
The eff ecti veness of a school program depends on its ability 
to set up immediate objectives that will lead to the achievement 
of ul timate educational objecti ves . Ultimate ob j ectives are 
thos e characteristics of the individual that are manifested in 
whol esome, desirable methods of adul t living . In general they 
may be defi ned as those qualiti es , attitudes, and abilities that 
are essential for effective living in an evolving, industrial, 
democratic society . The immediate objectives of the school are 
the direction and devel opment of desirable forms of behavior, 
consistent with the ultimate obj ectives as t he individual pro-
gresses through the school. The work of any class is largely 
determined by these immediate objectives. To the degree t hat 
they are valid, t hey will lead to the attainment of the ultimate 
goals . Under such conditions it may be assumed that any IlB asure 
of the characteristics of the pupils at a given level of the 
school is an i ndirect index of t he extent to which ultimate goals 
are being achieved.5 
The preceding statements show clearly the importance of course 
obje ct ives . They shoul d not be passed over l i ghtly . Course objec-
tives in every phase of the school program should be carefully con-
structed and constantly evaluated so that they will contribute, each 
in its own way, to t he achievement of the ultimate goals of educati on. 
For this reason it would seem desirable that objectives for similar 
courses in different schools of the same educational level be similar. 
In the field of speech, are teachers of fundamental courses attempting 
to achieve similar goals? It was the primary purpose of the study t o 
answer this questi on . 
Statement of the Problem 
The problem of thi s i nvest igat i on was to s tudy and deter mine 
types of objectives selected by teachers of beginning speech courses 
S1eo J . Brueckner , A. S. Barr, William H. Burton, Supervisi on 
(2nd ed.), (New York : D. Appleton- Cent ury Company , I nc., 1947) PP • 
201-202. 
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in Western Kansas high schools, and to compare these selections with 
those of certain college speech instructors . 
More than six million students are enrolled in secondary 
schools in America today. Of these, less than twenty per cent will 
attend college.6 
Approximate]y eighty per cent of today's high school students 
will, upon graduation, start earning a living and/or marry. To be 
most successful and effective in the post-school world, the graduate 
will need the aid of good speech. The inventions of the telephone, 
radio, phonograph, talking movie, and television have vastly extended 
the range and potential effectiveness of the human voice. Increased 
facilities and speed of travel have made informal speech contacts 
more numerous and frequent. Rupert L. Cortright reports that: 
In 1926, just over a quarter of a century ago, Paul Rankin 
(now Assistant Superintendent of the Detroit Public Schools) 
included in his doctoral dissertation at the University of 
Michigan an analysis of the time spenv by twenty-one adults in 
communication through verbal symbols over a period of sixty 
days. He found their time divided among the four common activ-
ities as follows: Writing 11 per cent, Reading 15 per cent, 
Talking 31.9 per cent, and Listening 42.1 per cent. How much 
greater even than three times as many hours are spent by today's 
adult in speaking and listening as in writing and reading! The 
speech teacher of 1953 faces the challenge to prepare his students 
6J. B. Edmonson, Joseph Roemer, Francis L. Bacon, The Admini-
stration of the Modern Secondary School, (New York: The Macmillan 
Company, 1953Jp. 29. 
for a greater oral era than has been lived by any previous 
generation.7 
6 
The beginning speech teacher of 1956 is confronted with the 
problem of constructing or selecting types of objectives which will 
lead to the best preparation of his s,tudents. Similarly, the expe-
rienced teacher in the field, if he is to prepare his students better 
to meet the demands of a communicative society, must consistently 
evaluate and reconstruct the objectives which his classes pursue. 
Therefore, it is felt that a definite need exists among inexperi-
enced and experienced teachers alike far informati on pertaining to 
the types of objectives acceptable to other teachers of fundamental 
speech courses. The same information could furnish a possible basis 
for a closer examination of beginning speech courses, particularly 
with a view to the desirability of providing similar experiences for 
all students in such courses. 
A fundamental or beginning course in speech was selected for 
use in the stuczy- because of the greater number of high school pupils 
participating in this area of speecho 
Review of Related Materials 
The researcher found few materials pertaining to objectives 
for a fundamental speech course. No studies dealing with the types 
of most desirable objectives for high school speech courses were 
7Rupert L. Cortright, "This Speech Age Makes New Demands Upon 
Education," The Speech Teacher, January, 1953, P• 1. 
7 
found. Of the various publications surveyed, The Speech Teacher, 
published by trn Speech Association of .America, provided a good 
source of help for teachers in the field. 8 Ma.ey of its issues con-
tained materials related to the construction of objectives, but did 
not include samples of specific objectives. For example, Rupert L. 
Cortright, in an article, 11 Tbis Speech Age Makes New Demands Upon 
Education, 11 u1unphasizes the responsibilities the modern communicative 
era is forcing upon the individual and the role the school Im.1st play 
in preparing him to better cope -with t he communicative demands placed 
upon him. 9 Here is an implied philosophy which can aid the speech 
teacher in setting up objectives, but no group of objectives is put 
forth by which the problem may be partially solved in a specific 
course. 
Courses of stuc\Y compiled by state education agencies10 in 
Florida and Texas presented the widest selection of course objectives, 
but failed to offer supporting information by which they were con-
structed and from which the teacher coul construct objectives suitable 
to his particular situation. These publications were of special value 
in preparing t he information sheet for this stuc\Y. 
8na11as c. Dickey (ed.), The Speech Teacher, Speech Association 
of America, Vols. I and II. 
9Rupert Lo Cortright, 11 This Speech Age Makes New Demands Upon 
Education, 11 The Speech Teacher, January, 1953, PP• 1-6. 
lO! Guide to Teaching Speech in Florida Secondary Schools, 
Florida State Department of Education, 1954; and The Teaching of 
Speech i!! the High Schools of Texas, Texas Education Agency, 1953. 
8 
Two college method textbooks, Teaching Speech in High Schools 
by Friedrich and Wilcox, and Robinson's Teaching Speech in the Sec-
ondary School, proved to be comprehensive sources of help to teachers, 
since both included specific course objectives and materials for con-
structing and evaluating them.11 Both books contained detailed infor-
mation about specific courses in speech, such as debate, drama, and 
public speaking. However, information on a beginning or fundamental 
survey course by which the typical high school student would gain a 
brief insight into all areas of formal and informal speech was absent 
from the two books. Several other materials were reviewed by the writer. 
They are not included here because of their relatively slight bearing on 
the study. 
Limitations of the Study 
A brief review of t he study reveals several limiting factors. 
The population was limited to those public high schools in Western 
Kansas offering Speech I courses and to a rest ricted number of se-
lected colleges preparing teachers. Another confining factor was the 
employment of an information sheet rather than a personal i nterview, 
because of a restricted amount of time and funds. Furthermore, the 
absence of previous studies placed limitations on this investigation. 
llwnlard J. Friedrich and Ruth A. Wilcox, Teaching Speech i n 
High Schools (New York: The Macmillan Company, 1953); and Karl F. 
Robinson, Teaching Spee)h in the Secondary School (New York: Longmans, 
Green and Company, 1951 • 
9 
This was especially handicapping in the development of the information 
sheet. It was felt t hat a better information sheet could have been 
devised had similar studies been available for reference • .An additional 
limiting factor was that objectives used in the information sheet may 
not have included all aims pursued by speech teachers, although space 
on the blank was provided for the teacher or instructor to list objec-
tives not included which he though essential or important. 
Nomenclature 
Several terms are used repeatedly throughout the study. They 
are defined as follows. 
Objectives, aims, or goals: Objectives, aims, or goals are 
the major points toward which instruction, demonstration, illustra-
tion, and practice are directed within a single course . 
Instructor: Those persons teaching speech in the colleges 
selected to participate in the investigation are designated as 
instruetors. 
Teacher: Teachers are defined as those persons teaching fun-
damental speech courses at the high school level who participated in 
the study. 
Beginning teachers: Those persons who are engaged in their 
first two years of teaching . 
Experienced teachers: Those persons who have taught more than 
two years. 
Types of objectives: An arbitrary division of objectives into 
classifications for purposes of examination will be referred to as 
types of objectives. These divisions are the following: 
Course purpose objective: .An objective aimed at helping 
students understand the full purpose 0f the course. 
10 
Course outcome objective: An objective aimed at developing 
a specific product as the result of the course. 
Mechanics objective: An objective aimed at the development 
of a specific speald.ng skill, such as good gestures, diction, poise, 
and mental alertness. 
Preparation objective: An objective pointed toward the 
development of better speech organization and content. 
Experience objective: An objective directed toward giving 
the student experience in particular types of speaking situations, 
such as conversation, discussion, and platform speaking. 
Fundamental or beginning speech course, or speech one: A 
general survey course or first course designed for the profit of all 
high school students, enabling them to g"in familiarity with and a 
degree of proficiency in formal and informal speech. 
CHAPTER II 
ORGANIZATION, METHODS, .AND PROCEDURES 
Organization of Study 
The study is divided into four chapters. Chapter I deals with 
the problem, its importance, and its limitations. The chapter includes 
also a review of related research and the nomenclature pertaining to 
the study. 
Found in Chapter II are statements concerning the organization 
of the study and the methods and procedures used in its completion. 
A discussion of the selection of the population from which information 
for the study was obtained is included in the same section. Also pre-
paration of the information sheet used in gathering data is explained 
in Chapter II. A statistical evaluation of the returned information 
sheets may be found here, too. 
Method of Investigation 
The first procedure was to determine t he feasibility of the 
problem. This was done by surveying the various materials pertaining 
to objectives in speech. The absence of materials dealing with the 
problem, as stated previously, revealed a definite need for a study 
of this type. After establishing a need for the study, a plan of 
action was devised by which the problem could be pursued mo$t prof-
itably. It was decided to use a mailed information sheet in gathering 
data for the study. Certain faculty members on the writer'_s graduate 
12 
committee were consulted as to what they believed should be included 
in the data sheet and how it should be constructed. The final infor-
mation sheet approved by the writer's cormnittee contained five parts . 
Part one was a general s ection concerning data about the teacher or 
instructor, his experience, and his training. Part two was a list of 
twenty-four objectives suitable for courses in public speaking . Partic-
ipants in the study were asked to check each objective they had adopted 
or felt was desirable in teaching a funda..rrental speech course. These 
objectives were selected from the Florida arrl the Texas courses of 
study which were cited in the Review of Related Materials section in 
Chapter I . Objectives covering areas not r~presented by goals in 
these courses of study were constructed by the researcher and used in 
the information sheet.12 The third part called for a ranking of the 
objectives found in the second part . Each recipient of a data blank 
was asked to rank the five most important objectives in the order of 
their importance. The five least important aims were to be recorded 
in a congruent manner. 
Space was provided in the fourth part for the instructor or 
teacher to list objectives of his own which were not included in those 
previously presented. 
Part five called for the participant to list the skills he 
desired his students to derive from a speech one or basic speech 
course. 
12A sample of the information sheet including the listed 
objectives can be found in Appendix A. 
13 
Selection of Population 
Speech teachers of high schools in the western half of Kansas 
were selected to receive information sheets. Teachers of this area 
were chosen because of their proximity to Fort Hays Kansas State 
College. Also, it was believed that speech teachers in this area 
were typical of those found in other geographical areas • . No basis 
has been discovered by the researcher to believe otherwise. Size of 
high school enrollment as recorded in the Kansas School Directory (1954-
1955) was a major determinant in the selection of schools to receive 
information sheets. Members of the college faculty and school admin-
istrators were consulted in regard to which high schools in the area of 
the study offered courses in speech. Since the teaching of speech is 
optional in Kansas high schools, it was felt that the majority of small 
systems (below seventy-five pupils) would not include speech in their 
programs, and therefore such schools were not generally included in 
the study. The population of the study was chosen in the preceding 
manner because no list of high schools in this area offering speech 
courses could be obtained economically. 
Information blanks were sent to seventy-three high school speech 
teachers in Kansas cities and towns located on and west of U.S. High-
way 81.13 A random sample was not necessary because of the small 
number of schools qualified to participate in the survey. Tables I, II, 
and III deal with type organization, school district, and enrollment of 
13A complete list of high schools completing information sheets 
is found in Appendix B. 
14 
the secondary schools supplying data. 
For purposes of comparison, twenty-six teacher-training in-
stitutions, including Fort Hays Kansas State College,vere selected 
by random drawing to receive data sheets.14 The random drawing was 
made from a list of seventy-four schools in Missouri, Nebraska, 
Kansas, Colorado, am. Oklahoma. Enrollment figures on college par-
ticipants can be found in Table IV. 
The number and percentage of returned and completed informa-
tion sheets was larger than had been anticipated. 
Evaluation of Returns 
A brief look at Tables I through V reveals several important 
facts. A glance at Tables I and IV shows the wide range of the size 
of enrollment of secondary schools and institutions of higher learning 
that participated. It was felt that the median enrollment of Table I 
gives support to the representativeness of the selected population 
as compared with the average size of all h' gh schools. Tables II and 
III reveal the type organization and the school district of the 
secondary school population to be f air]y typical also. 
14A complete list of the colleges and universities completing 
information sheets is found in Appendix B to the study. 
TABLE I 
.ANALYSIS OF ENROLLMENT OF THE HIGH SCHOOL 
POPULATION PARTICIPATING IN THE STUDY 
Total number of high schools in population . 
Total enrollment of high schools in study 
Mean enrollJrent of high schools in study 
Median enrollment of high schools in study 
Smallest high school in study by enrollment 
Largest high school in study by enrollment • • • 










ANALYSIS OF IUGH SCHOOL POPULATION 
BY ORGJll"\JIZATION OF SYSTEM 
fype of No. of schools 







% of total 
61.3 
18 .1 




ANALYSIS OF HIGH SCHOOL POPULATION 
BY TYPE OF SCHOOL DISTRICT 
ORGANIZATION 
No. of schools 
high school included with 




2nd class city 14 
1st class city 1 
17 







ANALYSIS OF ENROLLMENT OF THE COLLEGE 
POPULATION PARTICIPATING IN THE STUDY 
Total number of colleges in population 
Total enrollment of colleges in study 
Mean enrollment of colleges in stuey 
Median enrollment of colleges in study • 
Largest college in study by enrollment • 
Smallest institution in study by enrollment 











NUMBERS AND PERCENTAGES OF INFORl'v!ATION BLANKS RETURNED, 
ANSWERED, .AND UN.ANSWERED BY POPULATION 
Group Number Number Number Per cent Per cent 
in group of blanks of blanks of blanks of blanks 
returned answered returned answered 
High 
School 73 51 44 10.0 60.2 
College 28 13 13 5o.o 50.0 
Total 99 64 57 64.6 57.5 
CHAPTER III 
ANALYSIS OF INFORMATION OBTAINED FROM THE STUDY 
Results of the survey showed three significant kinds of infor-
mation: traini ng and experi ence of participants, sel ection of specific 
objectives , and from this, types of objectives preferred. 
Training and Experience of Participants 
Of the group taking part in the study, high school and college, 
all the high school participants completed the parsonal data section 
of tre information sheet . One member of the college group, or seven 
and seven- tenths per cent, failed to answer this division of the data 
form. 
Table VI shows in detail the information gathered concerning 
the training and experience of the teachers involved in the study . 
Generally, all personal blanks were filled in by both participating 
groups. It is worthy of note that all of the teachers held bachelor's 
or master's degrees. No member of the group held a doctor's or special 
degree . 
Ninety- one per cent of the high school teachers had received 
training in some type of teaching methods. Only four had had no 
previous method training . Of special interest in the area of teacher 
preparation was the fact that over forty per cent of this group had 
completed courses in both speech methods and general teaching methodso 
TABLE VI 
INFORMATION CONCERNING TRAINING .AND EXPERIENCE OF .ALL 
HIGH SCHOOL TEACHERS PARTICIPATING IN STUDY 
Number of teachers in survey 
College degree held by participants 
Bachelor's degree 
Master's degree 
Type of methods course 
General methods only 
Speech methods only 
Both general arrl speech methods 
No methods training 
Teaching experience of participants 
Most years taught 
Least years taught 
Mean years taught 
Median years taught 
Teaching experience in present position 
Most years in present position 
Least years in present position 
Mean years in present position 

















Present number of beginning speech section taught 
Most speech one sections taught 6 
Least speech one sections tanght 1 
Mean speech one sections taught 1. 7 










The range of teaching experience was thirty-one years . However , 
the typical speech teacher in the study had been teaching for five years. 
Nothing of significance was encountered as a resul t of information 
gathered pertaining to the number of years the teacher had been in his 
present position . The median number of sections of beginning speech 
taught in high schools was one . 
Details regarding tre training and experience of college instruc-
tors may be located in Table VII . The type of degree held in tre college 
group differed from that of the high school in that the highest percent-
age of its members held master's degrees . The fact that one - third of 
the group had doctor's degrees was of interest . Another important dis-
closure in the area of instructor training was the preponderance of 
participants having experienced both a general and a speech rethods 
course. 
The range of teaching experience in the college group was thirty-
four and five -tenths years . A high number of median yea.rs taught was 
also noted . College instructors reported . range of years in present 
position of from one to thirty- six. The median number of years in pre-
sent position was three years . Instructors had been holding their 
present positions a mean number of seven and nine - tenths years . 
In regard to the location of training of the members in each 
group, it was found that thirty-nine teachers or eighty- eight and six-
tenths per cent of the high school group had received all their training 
at colleges and universities in Kansas and the four surrounding states. 
Four teachers received training both in and out of this geographic 
TABLE VII 
INFORMATION CONCERNING TRAINING .AND EXPERIENCE 
OF COLLEGE INSTRUCTORS PARTICIPATING IN STUDY 
Number of instructors in survey 
Not completing personal data section 




Type of method course 
General methods only 
Speech methods only 
Both general and speech methods 
Teaching experience of participants 
Most years taught 
Least years taught 
Mean years taught 
























region • .Approximately one-third of those trained in the region re-
ceived their training at Fort Hays Kansas State College . Of the college 
group, three were trained in the region, six both in and out of it, and 
three obtained degrees from colleges and universities located in other 
regions. 
Selection and Ranking of Specific Objectives 1?z Participants 
The second portion of the information blank contained a list of 
twenty-one objectives for fundamental courses in speech. Participants 
were asked to check the objectives they would use in teaching such a 
course. For purposes of brevity, specific objectives are not restated 
in the text of the stuczy- . The list can be found in Appendix A of the 
study. 
Each high school teacher and college instructor checked most of 
the objectives listed. Only objective number twenty-one was che cked by 
all participants. Instructors as a group checked objectives one , five, 
six, seven, and twenty-one. Moreover, an ber of participants in each 
group stated that all the objectives were relevant and important. In 
fact, a total of twenty teachers and five instructors checked the ent ire 
list of objectives . 
Ranking of Ob j ectives 
The third portion of the information blank called for a rating 
of the five most important objectives and the five least important 
objectives by each teacher and instructor . Wtthout exception, every 
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member of each group ranked one objective as being most important. This 
did not hold true in the ranking of a least important objective. Only 
sixty-eight and two-tenths per cent of the teachers indicated a l east 
important objective. Fifteen ani four-tenths per cent of the instructors 
failed to rank any objective as l east important. 
The moot significant ranking was felt to be that of the moot 
important objective. The results of this selection are analyzed in 
Table VIII . Results have been tabulated here according to four groupings: 
total high school teachers , beginning high school teachers, experienced 
high school teachers, and college instructors. I dentical groupings have 
been used in compiling Tables IX and XIV . Each of these groups have bem 
dealt with separately in Tables X, XI, XII, and XIII . It is of interest 
to note that objective number one was ranked as being most important more 
tiroos than any other objective . The fact that it appears first on the 
list may be partially responsible for its high rating • .Another significant 
fact is the absence of most important ratings for objectives ten through 
seventeen among the high school group. It i s also noteworthy that objec-
tive twenty-one received only three first -place ratings, yet was un-
animously checked as an objective which teachers tried to fulfill in the 
preceding section. The ratings of the college group were fairly evenly 
distributed throughout the entire objective list. 
Table IX shows the ranking of the least important objective. 
As a whole, the rankings are more evenly divided than in Table VIII. 
All groups believed objectives three , seven, eight , eighteen, nineteen, 
and twenty-one to be of such importance that they did not include them 
Group: 
'1/ABLE VIII 
OBJECTIVES RANKED AS MOST IMPORT.ANT BY HIGH SCHOOL 
TEACHERS AND COLLEGE INSTRUCTORS 
Total H. S. Begin. H. s. Exper. H. s. 
No. % No. % No. % 
Objective 
l 13 29.6 9 64 . 3 4 13.2 
2 1 2.2 1 3.3 
3 5 11.5 5 16.5 
4 4 9 l 7.1 3 9.9 
5 1 2.2 1 3.3 
6 4 9 4 13.2 
7 9 20.6 3 21.4 6 19.8 
8 1 2.2 1 3.3 









18 2 4.5 2 6.6 
19 
20 













The beginning teachers and college instructors rated fewer objectives as 
least important. This mey be of some significance. The main fact to be 
noted here is the relatively equal distribution of ratings for least 
important objectives . 
The writer realized when constructing the information sheet that 
teachers and instructors might have objectives which were of importance 
to them aside from those listed. As was stated previously, room was 
provided in the blank for personal objectives. Obviously, these objec-
tives could not be rated. Approximately one- fourth of the high school 
group added personal objectives . Two members of the instructor group 
noted additional objectives. Included in this group were mechanics 
objectives dealing with improvemnt of posture, diction, reasoning, 
grammar, pronunciation, and reading. Others concerned preparing and 
presenting speech materials, development of personality, and relaxing 
the speaker . It was felt that all the additions would have been of 
great assistance had they been available to the writer at the time the 
information blank was constructed.15 
Analysis of Objectives gr~ 
To gain further insight into the significance of the information 
obtained regarding selection of objectives, the list of objectives 
appearing in the information sheet were classified into five divisions 
15.AJ.1 personal objectives suggested by participants are included 

























OBJECTIVES RANKED .AS LE.AST IiVIPORT.ANT BY HIGH SCHOOL 
TEACHERS AND COLLEGE INS'l'RUCTORS 
Total H. S. Begin. H. S. Exper. H. s. 
No. % No. % No. % 
l 2.2 1 3.3 
2 4.5 2 6.6 
3 6.7 1 7 .1 2 6.6 
2 4.5 1 7.1 2 6.6 
l 2.2 1 3.3 
1 2. 2 1 3.3 
2 4.5 1 7.1 1 3.3 
4 9 5 16.5 
2 4.5 2 6.6 
2 4.5 2 14 . 2 
4 9 2 14.2 3 9.9 
1 7{.l 
2 4-5 2 14.2 











for analysis. These divisions were arbitrary, as is set forth in the 
nomenclature section of Chapter Io 
The first division was that of purpose objectives. Objectives 
one, two, and three were classified here . Outcome objectives, numbers 
four, five, six, seven, and nine, comprised the nerl group. Third were 
objectives eight, thirteen, fourteen, fifteen, sixteen, and seventeen, 
classified as preparation objectives. Mechanics objectives, involving 
objectives ten, eleven, and twelve, composed the fourth group. Objec-
tives eighteen through twenty-one, dealing with types of speaking 
experience, made up the fifth division . Tabl es X, XI, XII, and XIII 
concern anaJysis of the ranking of most important and least important 
objectives by the total high school participants, who have been 
classified in two component groups, and by the college participants . 
Purpose- and outcome-type objectives hold a dominant position 
among the most important objectives (those ranked first) in Table X. 
It is significant to note that while purpose types are a popular choice 
in the first rank, its counterpart, outcome typ9s, continues to hold a 
strong majority as far as the fourth rank position. These two objec-
tive types have a minimum ranking in the least important column. Also 
worthy of note was the fact that mechanics-type objectives have a 
conspicuously low number of rankings among the total teacher group. 
Table XI reveals purpose- and outcome-t:Y12>e objectives to be 
rated most i mportant by beginning teachers. It was noted that 
mechanics-type objectives were not rated by them in the first five 
ranks at all. This table reflects the pattern set by the total 
TABLE X 
AN ANALYSIS OF THE RANKING OF THE FIVE TYPES OF 
OBJECTIVES BY TOTAL HIGH SCHOOL P.ARTICIPANTS 
30 
Objective~: Purpose Outcome Pre:earation Mechanics E~erience 
Per cent rating 
most (M) or 
least (L) 
important: M L M L M L M L M L 
Ranked 1st 43* 7 43 16 2 18 18 11 9 
Ranked 2nd 20 5 59 7 7 18 2 25 11 14 
Ranked 3rd 9 9 41 2 20 20 11 14 18 14 
Ranked 4th 17 31 10 21 14 5 19 26 21 
Ranked 5th 5 10 24 5 38 14 12 33 12 
*The 43 at the top of the left-hand column of numbers beside 
11Ranked 1st" signifies that the three objectives included in the 
purpose objective classification were rated firs · as most important 
by 43 per cent of the selection. 
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teaching group in Table X. Table XII discloses the same trend, but 
with a nmch greater number of ratings for outcome-type objectives. 
Considering that a preponderance of the high school group were 
experienced teachers, it is understandable that an analysis of 
experienced-teacher ratings would parallel that of the total group. 
The college-group analysis (Table XIII) corresponded notice-
ably to that of the high school. Both purpose- and outcome-types 
were rated frequently and ranked high on the "most important type 
objective" scale. It was interesting to see that along w.i th pur-
pose and outcome, instructors considered preparation-type objec-
tives to be among the most important, too. 
Further analysis in this area was done according to the 
particular method training the participant had received. For this, 
the high school population was divided into four groups: those 
having a speech-w2thods course, those having general teaching methods, 
those having both courses, and those having no methods training. Sixty-
seven per cent of the group having both courses selected course out-
comes as the 11most important type objective. 11 The two people who com-
prised the speech-method group chose course purpose. Course-purpose 
type objectives were favored also by the general method group (17 
teachers) and the group having no method training (four in number). 
It was of interest that the majority of the group having speech methods 
and the majority of the group having general methods selected the same 
type of objective as most important, while the group that had training 
in both courses selected a different type of objective as most important. 
TABLE XI 
AN .ANALYSIS OF THE RAl"'iKING OF THE FIVE TYPES OF 
OBJECTIVES BY BEGINNI NG HIGH SCHOOL TEACHERS 
Objective type: PurEose Outcome Pre12aration Mechanics 
Per cent rating 
most (M) or 
least (L) 
important: M L M L M L M L 
Ranked 1st 64 36 21 50 7 
Ranked 2nd 21 7 57 7 21 21 
Ranked 3rd 7 7 43 7 36 21 7 29 
Ranked 4th 7 43 14 36 36 21 










AN .AN.ALYSIS OF THE RANKING OF THE FIVE TYPES OF 
OBJECTIVES BY EXPERIENCED HIGH SCHOOL TEACHERS 
Objective type: Purpose Outcome Prer:aration Mechanics 
Per cent rating 
most (M) or 
least (1) 
important: M L M L M L M L 
Ranked 1st 33 10 47 20 3 10 27 
Ranked 2nd 20 3 60 13 7 20 3 30 
Ranked 3rd 10 13 40 13 27 13 20 
Ranked 4th 21 4 25 11 14 14 7 14 










AN ANALYSIS OF THE RANKING OF THE FIVE TYPES 
OF OBJECTIVES BY COLLEGE INSTRUCTORS 
Objective type: Purpose Outcome Preparation Mechanics 
Per cent rating 
most (M) or 
least (L) 
important: M L M L M L M L 
Ranked 1st 38 8 23 31 15 54 
Ranked 2nd 15 46 8 23 23 46 
Ranked 3rd 15 31 15 38 8 46 
Ranked 4th 15 54 15 23 31 15 8 










An analysis of the college group was not made on this basis because 
of the small population of the group and because of the similar 
training of its members. 
A comprehensive analysis of the per cent of times each type of 
objective was ranked in the top five as most important by each group 
is located in Table XIV. From this table it is easily seen that out-
come-type objectives were most frequent~v ranked most important. An-
other interesting facet of this table was that purpose- and preparation-
type objectives were ranked fairly consistent]y with each other. It was 
also noted that teachers ranked experience-type objectives quite fre-
quently, while the college group rated them considerably less frequent]y. 
Skills Resulting from Basic Speech Courses 
The final section of the information sheet called upon the 
participant to make a written note of the skills which they desired 
their students to obtain as a result of fundamental speech training. 
Thirty-five teachers and six instructors mad 201 contributions to 
this section. In total, eighteen different sld.lls were listed. The 
development of poise was recorded most frequently (twenty-eight times). 
Twenty-six people completing data blanks tielieved skill in organizing 
thoughts and materials should be developed in a fundamental speech 
course. Table XV lists the various skills included and the number of 
times each was recorded. 
TABLE XIV 
.AN .ANALYSIS, IN PERCENTAGE, OF THE TOP 
FIVE RANKINGS OF OBJECTI VE TYPES 
Group: Total H. S. Begin. H. S. Exp. H. S. 
Percentage Percentage Percentage 
objective 
Purpose 19 21 18 
Outcome 40 41 39 
Preparation 14 21 16 
Mechanics 3 1 4 












EIGHTEEN SKILLS TO BE DERIVED FROM A FUNDAMENTAL COURSE 
IN SPEECH SUGGESTED BY FORTY- ONE HIGH SCHOOL TEACHERS 
AND COLLEGE INSTRUCTORS 
Number of Number of Total 
t eachers instructors teachers 
37 
and 
developed listing skill listing skill instructors 
Poise 25 3 28 
Organization of 
thoughts and materials 20 6 26 
Good diction 15 4 19 
General speaking 
16 proficiency 15 1 
Listening 11 3 14 
Preparation 9 3 12 
Versatility in 
speaking 9 2 11 
Projection of voice 8 2 10 
Clarity of presentation 8 2 10 
Gesturing 8 2 10 
Audience control 6 1 7 
Spontaneity of speech 6 6 
Oral reading 6 6 
Thinking on feet 4 2 6 
Conversation 5 5 
Research 4 1 5 
Eye contact 3 3 
Expressive -writing 1 1 
Total 169 Total 32 Total 201 
CHAPTER IV 
SUMMARY, CONCLUSIONS, .AND RECOMMENDATIONS 
The purpose of this investigation was to study and determine 
types of objectives selected cy- teachers of beginning speech courses 
in Western Kansas high schools and to compare these selections with 
those of certain college speech instructors. 
Summary 
In summarizing, 45.4 per cent of the high school teachers and 
38.5 per cent of the college instructors indicated that they attempted 
to pursue all objectives listed on the information blank. Of these 
objectives, number 21 was unaiaimously checked by both groups. 
Without exception, every member of each group selected a most 
important objective . However, only 68.2 per cent of the teachers and 
84.6 per cent of the instructors selected a least important objective. 
Objective number one was rated most important more frequently 
than any otrnr objective listed. No teacher ranked as most important 
objectives ten through seventeen, having to do with mechanics and 
preparation. Ratings of the college group were fairly evenly dis-
tributed. A more even division of ratings, especially by teachers, 
was found in the analysis of least important objective rankings. 
When given opportunity to supply yersonal objectives, almost 
seventy per cent of the teacher group did not respond. The remaining 
thirty per cent added objectives which focused on improvement of 
reading, vocabulary, and the mechal1ics of speech. Less than sixteen 
39 
per cent of the college instructors added objectives . 
To analyze the data obtained from the information sheet, the 
initial objectives were classified into five divisions: purpose, 
outcome, mechanics, preparation, and experience . Purpose and out-
come objectives received twice as many "most important objective" 
r~tings by teachers as aey of the other three divisions. The college 
group believed purpose objectives to be most important. Preparation 
course aims were rated high by this group, also. 
Types of objectives selected were also examined according to 
the particular methods course training received by the participant. 
Teachers having completed a speech methods course or a general meth-
ods course and those having no methods training favored purpose type 
objectives. Those having both speech and general methods courses 
selected aims dealing with course outcomes. The college group was 
not included in the inspecti on, because of the similar methods train-
ing of its members, and the smaller sample . 
An inspection of the total times each , ype of objective ap-
peared in the top five ranks was conducted. Outcome objectives were 
rated as most important twice as frequently as the next highest type, 
experience objectives, by teacher groups. These were followed by 
purpose and preparation, the latter beµi.g selected three fewer times. 
The instructor group differed from the high school participants in that 
they rated preparation objectives as second most important. 
Approximately 80 per cent of the teachers and 4.5 per cent of 
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the instructors suggested specific skills which could be obtained 
as a result of basic speech training . The development of poise was 
recorded most frequently by the teacher group. Instructors suggested 
the development of organization skills most often. 
Conclusions 
In light of the data gained in the study, the following con-
clusions pertaining to the selection of objectives for fundamental 
speech courses in ·estern Kansas high schools are presented. 
It was concluded from the tabulation of objectives checked by 
the high school and college groups th~t: 
A. From information compiled, it would appear that the 
majority of speech teachers attempt to fulfill a multiplicity of 
goals in a fundamental speech course. 
B. Results indicate teachers and college instructors of 
speech to be in agreement that students of a basic high school speech 
course should both realize the importance of speech and receive class-
room experience in speaking. 
Information concerning the rating of single objectives provided 
these conclusions: 
A. Data received suggests that speech teachers and instructors 
are not hesitant to select an objective of paramount importance, how-
ever some teachers of speech are reluctant to designate an objective 
in speech as being of l east importance to a basic course. 
B. Results indicate that the objective : 11 To help the student 
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realize the key role effective speech can play in his life," is of 
prime importance to a substantial number of speech teachers. 
C. There is apparently little agreement among speech teachers 
as to which single objective is of least importance. 
The following conclusions were drawn from an analysis of types 
of objectives chosen by participants: 
A. The evidence indicates that teachers and instructors 
believe types of objectives dealing with course purposes and the 
course product or outcome are most important. 
B. Objectives dealing with mechanics are considered to be 
least important to a basic course in speech by college and high school 
groups. 
C. The amount of methods course training received by teachers 
has a definite influence upon the type objectives which they considered 
most important. A large majority of teachers having completed both 
speech and general methods courses selected outcome objectives as 
being most important, while those receiving on7y general methods 
training almost unanimously preferred purpose type objectives. 
It is concluded that many high school teachers feel that poise 
and organization of ideas and materials are the essential skills to 
be derived from classes of beginning speech. 
Recommendations for Further Study 
A. A detailed study of fundamental speech course objectives 
is needed to more clearly pin-point the areas upon which such a course 
42 
should concentrate. 
B. Skills derived from a fundamental speech course should be 
studied further in order to determine whether or not they are of 
importance and benefit to the students involved. 
C. A definite need exists for more studies in the area of 
speech methods, with special attention to teaching methods by which 
desired skills are most effectively developed. 
D. New studies concerning course outcomes should be made for 
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APPENDICES 
APPENDIX A 
Letters of Transmittal and Information 
Sheet Sent to Teachers and Instructors 
De a r Speech Teache r: 
Apartment 28 
Lewi s Fie ld 
Hays, Ka nsas 
September 10, 1955 
I am c onducting a survey on h igh school speech (I) 
course objectives and skills. To make this survey a 
succ ess and of b enef it to our profession, I n ee d your 
help. You have been select e d because of your qualifi-
cations an d bec a use it was beli e ved that you would be 
happ y to make a contribution to thi s area, 
When yo u h ave comple ted the questionnaire, would 
you plac e it in the enclosed self - addressed , s t amped 
envelope and re t urn it to me . If possible , please mai l 
it b ef or e Oc tobe r 1, 1955. 
Thank you for your kin d c oope rati on , 
App r ec ~a tively, 
Qu entin J. Bogart 
Gr a duat e Student 
45 





Sept ember 10, 1955 
46 
I am conducting a s tudy on high school be ginning 
speech cour se objectives and skills . I n orde r to di s -
cover whic h obj ec tives a r e most widely accep t able for u se 
in a beginning s peech c our se , I am asking high sc hool and 
college i nst ructors to fill out the enclosed questionnaire. 
When y ou have completed it, would you place it in t he 
self-addr essed , s t amped envelope (also enc losed) and return 
it to me . If convenient please mail i t b efore Octobe r 10, 
1955 as I mu s t c omplete th e study befor e December 1 st . 
Thank you fo r yqur kind coope r at i on . 
Sincerely, 
Quentin J. Bogart 
Graduate Student 
F ort Hays Ka nsas S t ate College 
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-E FILL OUT* . 0 1.e : ,If your ulg11 sc. ,.,ol (;_() t; E, d O'I' o f f !' dllJ v-Ll ·~ 
field of speech please return ques t ionnaire unnns ,e ~•~ 
'.WUR NAME ------- -- INSTRUCTOR IN HIGH SC 700L 





NO. YF.ARS TAUGHT YEARS IN PRESENT i10SITI01' 
~O OP .S EC'l'IONS OF SPEEC H J: OFFERJi,D IN YOUR HIGH SCHOOL THI S BAR 
ilave you ever e c our~e in apoech metho ds? ye s LO 
If - ,t t, ·, •~r is no, do you believe a course i ,.1 specc __ method s t· o·l~ld l:.e.ve b_en 
b e~e f ic ial in t eac hing s peec h ? yes __ no 
If answe:- is yoG, do y ou t. :.:..nk you b ene"' it e d by b.aving u spee..;h me t hods cou:~s0? 
yes -·· . n o 
Ha;,-c ycu c ·rn r had a v O' JO j_n general teaching me ~hods? ves .., .. ,.. __ 
* (; 
The :following -; -~ n _ist 0: .:..1. c:1.ject.:.v~i::, zaite.ble ~~or CO'Xi.'S- ... :..n p:1bl:i.c 
s pec:-k· r g Wo ~-a ~ro·, plc.G., _ c. ec_~ .?11 thosa obj ctiT::.: . iici. you a~1;e0p .: 







. o . 
. 1 . 
. 2. 
To :1el :p th" r:.:.u<len·~ !'8c:.,lize the l.:c ~' :..~o __ c cffec ,::.\ c sp0"'ct: c, 1 .;_,l· 
in l1is lH 0 
'lo l.·_d ·c'1 :i· · )::..l in t:n~'. ,rr•·co.!'-iL1'•' tll0 
·'.:; 11: 1_ ·i_:f e C : , :·. ':u· as c. ',,.-..110 • 
L · -, ,._,_._~ ::..c.1t - .::...i-c:i.i,·;.le:; ·: .:o:>:: J e. 
_e d.] ·i:ce to co nr. unic 
'l'o ~ec:c~ tLr;;; 
~-e ,;~n c )_ cl 
~fo ... t 11 o·v1 t.: ed.;-:,, .,~ -:;o t.~ .... c S:?J~•.!::- .. ., Z · .... ~-, 
0 ..... :' it e,·· -~ r __ l ':! ""fi ic 1v~ C .. t_ I':'! 
t ea e :;_.1 : .. t . .'o:.. ;n c. c:..a:'. 
To 'S(,_; 
To inc1:0asc i:.he studeilt 1 s t.->.121.i.:.:y '.:o 01:;. a good 1·st.em,;·. 
"'7 -"-" 
';i .' so 
l ~_; 
'·: ~-








'(, J. 1.: 







you have ny 0 ject ves fe ... t t.uC.3€ above, u d l 
•m belo ? ( s tl:. top r1 c .... e ) 
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~ase list in the s pace below the skills you desire you~ students to derive 
,ma s pe ech I or basic speech course. 
THANKS AGAIN FOR YGUR C00PERATION----q .,b, 
.APPENDIX B 
A List of Secondary Schools and Institutions of 
Higher Education Participating in the Study 
APPENDIX B 

















































Emporia State College 
Ft. Hays State College 




Southwest Baptist College 
University of Missouri 
Nebraska 
Omaha University 
Peru State Teachers College 
University of Nebraska 





Participant Suggested Objectives 
for Basic Speech Courses 
APPENDIX C 
Objectives Sugges ted £r High School Gr oup 
To improve the student 1 s reading ability . 
To think and reason before speaking against a statement or 
action. 
To develop in the student the desire to use correct grammar 
and pronunciation in his communication. 
To give the student experience in most speech types . 
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To learn the correct methods of making, wording, and punctuating 
an outline. 
To learn where to find materials for readings, etc. 
To aid in tbe development of the student 1s personality through 
participation in speech activities . 
To 1tl.raw11 out the sey student and develop self- confidence . 
To give the student practice in writ ing an:l oral expression. 
To increase the student ' s vocabulary through reading. 
To gain a basic understanding of radio and television production. 
To teach the student how to pronounce many words. 
Objectives Suggested~ College Instructors 
To give the student experience in the group process. 
- To emphasize the importance of good posture . 
To emphasize the importance of good diction. 
